Abstract: This research study concerns the trends in the lifelong learning of teachers including self-education as a form of teacher personal development. It explores the importance, role and objectives of lifelong learning, andragogic pedeutology, as well as the trends and further education of possibilities of teachers in Slovakia with regards to the forms of learning, qualification education and continuing education. We present the findings of a research survey on the educational needs of secondary vocational school (SVS) teachers as one of the results of the KEGA 005 DTI-4/2013 project in the study. We also present the research objectives, research questions, research sample of SVS teachers, research methods and instruments. In addition to presenting the findings of the current and updated education needs of SVS teachers in the sample and their interpretation, we formulate the research conclusions on the educational needs of SVS teachers as one of the results of the KEGA 005 DTI-4/2013 project.
Introduction
The quality of teaching depends to a great extent on the quality of the concept of lifelong professional development, the definition of its functions, goals, content, types, forms and methods as well as its organization and the interrelation between this concept and continuing education and self-education which have already become a part of lifelong learning as an EU-wide tendency. Lifelong learning of teachers is performed on a voluntary basis, based on their own need to expand their professional development and to meet social requirements Acta Technologica Dubnicae volume 5, 2015 , issue 1 2 resulting from economic, cultural, historical and social changes (see, e.g. Zelina, 2014) .
Professional Development of Teachers
There are varying opinions on the nature and content of the frequently-used term professional development of teachers in many literary sources. Types of this education are:  education focused on achieving a certain level of education;  professional education and training to broaden and deepen knowledge and skills;  hobby education and civic education.
The Act of the National Council of the Slovak Republic 568/2009 Coll. on lifelong learning and on amendments to certain Acts specifies further education as "education in educational institutions of further education which follows school education and provides an opportunity to obtain partial or full qualification or to supplement, renew, extend or deepen qualifications acquired in school education or to satisfy interests and gain better competence in civil society participation."
The term continuing professional education is more concise and therefore also more frequently used. According to Š. Švec (2002) , this term is considered characteristic and adequate for the current theory and practice of the permanent professional development of teachers. Its content captures the reality of the professional development of teachers more than the previously used ambiguous term further education, which is mainly used when referring to vocational training after leaving secondary school.
Continuing teacher education
The term continuing teacher education is mentioned and understood as continuing education which, according to Pavlov, follows previous education obtained in the formal education process and includes further career development and self-education as one of its forms (Pavlov, 2002) . Gavora and Mareš in English-Slovak pedagogic dictionary (1998) define the professional growth of teachers on the basis of competence-building with the term professional development of teachers. According to some experts, when dealing with the issue of continuing education in Slovakia (e.g. Kosová, 2001; Kasáčová, 2002) , it is important to emphasize the need of continuous lifelong learning and to establish the objective of ensuring continuing professional development of teachers as individuals and, at the same time, development of the profession in general. The concept of professional development of teachers in the career system is inevitably linked to education as a prerequisite for professional growth. The professional development of teachers is characterized by certain particularities (e.g. quality of performance, level of self-identification with the profession, requirements imposed on teachers) which represent specific stages -phases of the career path (Průcha, 1997 , cited in Kasáčová, 2006 . We will proceed from this source when analysing individual phases. The phase Choice of the teaching profession and the Preparation phase are not typical periods for consideration of the professional development of teachers. The first phase is characterized by contemplations on the future (career choice during secondary school studies, information on teaching perspectives, advantages and disadvantages of the teaching profession and so on). The second phase is Preparation (pre-graduate) stage which is also characterized by collecting information about the profession, but already at the level of active study of pedagogy, didactics etc., or specialization (vocational subjects). Motivation is the basis of both phases. Career start phase -entry into the profession -is the first stage which, according to Kasáčová (2006, p. 28) , defines the position of novice teachers as an important step in their career paths. The role of a student changes into that of a teacher who assumes the responsibilities previously held by someone else and takes over responsibility for their own lives. The following phases, Professional adaptation and Career advancement, are the periods when teachers gain their own first experience and develop as professionals and as people. The actual development of teachers proceeds to the stage of experienced teacher -practicing professionals in their field who establish working habits, handle work-related stress, are able to deal with challenging situations based on their own experience, attitude and working habits have the nature of positive routines and he are well-informed and knowledgeable in their fields. The Professional stabilization phase is the period of consolidation of teacher professional skills and their status in the community of educators or a shift from teaching practice to management positions in the educational system. The above phase cannot be clearly defined in time or delimited. The last phase -Professional extinction phase -is regarded as a "preretirement" period; however, this cannot be generalized. Not all teachers experience burnout in this period. In the present time, the onset of this phase can be accelerated by social and economic factors (loss of motivation, stagnation, burnout syndrome, low work appreciation, need to change the work environment, emotional burnout, etc.) which occur more (and more) frequently in the younger generation of teachers (Kasáčová, 2006) . Pre-graduate training represents the initial stage, and an integral part, of the teacher education process, following one of the fundamental principles in education: teachers are not fully prepared for their profession only by completing their studies. As Kasáčová emphasizes, this principle, when observed, would ensure meeting the conditions and requirements for a solid career start and providing a wide scope of professional knowledge and skills. Self-education is regarded as an integral part of the career path of teachers and it is an important factor in improving the quality of teaching, maintaining and continuously improving the social status of the teaching profession, an integration of new knowledge into current practice. The escalation, expansion, renewal and specialization of professional competence is ensured by the system of continuing education characterized by the properties of continuity and lifelong learning. The goals of the education system are to develop and strengthen the professional attitudes that lead to the stabilization of the teaching profession and promote the career growth (Kasáčová, 2002) .
The importance, functions and objectives of lifelong learning
The fourth pillar of lifelong education allows teachers to prepare for a higher level of education, to complete, extend or deepen already acquired education or to change qualifications, as well as satisfy the teachers' interests and needs, states Porubská (2005) . If an adult wants to maintain a certain standard of living and certain level of cognitive and non-cognitive skills, active lifelong self-education is necessary. This principle is considered vital in the teaching profession, because teachers must constantly reflect on the changes in science, technology, art, economy, as well as on the cultural, historical and social changes. Only then, are the teachers able to constantly convey new information to students and give them the concept of objective reality, reflecting reality and the virtual world (Tamášová and Sári et al., 2012) . Currently, considerable attention needs to be given to the constantly growing tendency of various social and educational problems of students in the family or at school. These compel teachers to gather information, find specialized literature or attend seminars (outside their teaching competence or studied specialization which is their main area of expertise) in psychology and new teaching approaches to get guidance and find alternative solutions to fundamental problems in social and interpersonal relations at school (see, e.g. Zelina , 2014; Bajtoš, 2013) . On the basis of the foregoing, and in accordance with Porubská (2005) , it can be stated that the continuing education of teachers affects two basic areas:  Private -teachers educates themselves to satisfy their own (selfeducational) needs and interests, that is, they pursue their individual life interests and needs (e.g. family life, stress resistance, etc.) by selfeducation.  Public -teachers educate themselves to pursue professional and social interests (e.g. easier and more available ways of problem-solving in the school environment).
Andragogic Pedeutology
Andragogic Pedeutology is a relatively new discipline of the andragogical field which focuses on the professional competence improvement and hobby education of teachers. It is an applied discipline of andragogy which, from the methodological point of view, belongs to a major science branch of educational science, along with pedagogy. According to Porubská and Határ (2009) , andragogic pedeutology puts significant emphasis mainly on: self-improvement, self-education of educators, the role of the education of teachers, goals, methods, forms, means of education and training of teachers, lecturers, tutors, teachers of vocational training, educational advisors, etc. It approaches these issues in an interdisciplinary and trans-disciplinary way, thus contributing to the improvement of the reputation of teaching as a profession and its prestige in contemporary society. Porubská (2005) , in her work pays attention to continuing teacher education as the education of adults and examines the purpose, functions and objectives of education with their individual, community and social impact from the pedagogical point of view. Education and training pursue two types of objectives: autonomous and heterogeneous. Based on the above facts she states that the continuing education of adults -teachers contributes to: 1. the personality development of an adult (individual-personal aspect), 2. human resources development (socio-professional aspect). According to Porubská (2005, p. 
100): "It is not right if the interests of society are strictly preferred to the interests of the individual... Therefore, it is necessary to consider individual needs, as well as the needs of all of society and thus aim towards a certain social consensus."
Pavlov (2002) examines the issues of continuing education in a similar way to Porubská (2005) ; however, his definitions of the purpose, objectives and functions differ in the matter of the whole system of continuing education. The main requirement for the effective use of teachers' potential in the educational sector is to ensure that teachers understand the overall situation in cases where:  performance requirements imposed by the education system change constantly;  there are changes of an economic, political, social, historical and demographic nature;  teachers are overwhelmed with new requirements of educational sciences imposed on the teaching profession. He divided the functions of education into: primary functions, including:  Compensation -this means maintaining adequate level of professional competence throughout career path and compensating for the usual routine and outdating (not in terms of correcting and sorting out the omissions from the pre-gradual training).  Expansion -represents the need to proceed towards better professional and pedagogic competence (e.g. qualification subjects) or towards obtaining a specialization in selected school positions and responsibilities (the term retraining is not considered adequate in this context).  Adaptation (introduction) -adaptation to the needs and conditions of the school and teaching in the early years of teaching practice.  Innovation -as a condition of continual development and improvement of the professional quality of teachers and education as a system. The Department of Education can influence the focus of teachers and their capability of taking action (for example in realizing planned changes) in a relatively short timeframe through the development of new professional competences. This represents the necessary link between the pedagogic theory and practice, between the proposed reforms and their application in school practice.  Motivation (for self-improvement) -its aim is to deepen and reinforce selfeducational habits and skills as well as motivation for professional and personal development in the spirit of the principle: appropriately organized and meaningful continuing education as an incentive for lifelong learning. The secondary functions are described as follows:  deeper insight into the problems of educational practice and everyday civil life  better mutual relationships of teachers  exchange of experience  opportunities to visit other places, schools, which brings about:
-the possibility of benefitting from increased susceptibility to the situation; -the possibility of different perspectives from which to see the problems of students or colleagues; -the early detection of the onset of work stereotypes, dogmatism, burnout syndrome. The continuing education objectives, usually expressed in many reform proposals, are often mistaken for institutional objectives or for the content thereof, or are difficult to reconcile with other elements of the teachers' education system as a whole (Jankovičová, 2014) . The final aim of continuing education, according to Zelina, is to improve the education of adults and its practical target is to improve the work of teachers at all levels of schools and educational institutions, in all organizational and professional areas (Zelina, 1996 , cited in Pavlov, 2002 . However, the intrinsic motivation of teachers is the incentive for the continuing education of teachers. Educational and incentive systems for continuous professional development constitute the basis for the concept of continuing education. This premise also suggests a new methodology and organization for the whole system of education. The Slovak Republic, as a member state of the European Union, has sufficient support for the improvement of the quality of education and for innovation in education programs. Every educated teacher or professional educator is aware that the competences, knowledge, skills and habits acquired during school time are no longer enough. Further training is a necessity, either within the school system, after-school or informal education, education of adults (depending on the possibilities of the organization, facility, institution) or through their own efforts, teachers need to enhance their knowledge, awareness in their fields and personal competences. 
Continuing education of teachers
There are several categories in the system of continuing education: * Organized continuing education of teachers, which includes: 1. Qualification education, 2. Continuous education ** Self-education of teachers Each of these types of continuing education should be seen as a branch of education comprising other related forms. The National Education Program focuses mainly on the creation of favourable conditions that can help promote self-education, which is considered the most effective way of learning (Turek, 2009) . In this context it is necessary to pay attention to the issue of the relation between formal, non-formal and informal (non-institutional) education of teachers, based on the characteristics of lifelong learning, which includes:  Formal learning -refers to the institutions designated for education and training which ends with official certification and qualification;  Non-formal learning -is parallel to the main education (outside school) and is not completed by an official certificate (e.g. civic associations, hobby centres, etc.);  Informal learning (non-institutional) -is a natural part of everyday life, it may not be intentional and conscious; the "learner" may not even be aware of how it contributes to the enhancement of his knowledge and skills (Švec, 2005) . Statistics show that the population of teachers across Europe is slowly aging and the demographic situation in most countries is causing postponed retirement. As a result of this factor, the importance of pre-gradual training as a formal means of education and as a facilitating factor for progressive change and innovation in education is reduced and often overlooked. The educational policy of the EU countries focuses on lifelong learning (EU Memorandum On Lifelong Learning) which assumes greater responsibility and a support role in promoting the necessary reforms and qualitative changes (Memorandum on Lifelong Learning, 2001). The question that needs to be answered -in what areas should teachers be educated, what should continuing education involve -has a simple solution: education in all current issues for which the young people, as the potential new generation of teachers and educators, need to be prepared: this is the European trend, according to Tamášová (2005) . It is necessary to emphasize the condition that nothing can be excluded from the content of continuing education of teachers, thus the extent of the question becomes exceptionally wide. According to Kasáčová (2006) , the teacher education programs can be categorized by objective and content as follows:
1. Adaptation -Suitable for graduates of pedagogical colleges and novice teachers; 2. Specialization -Designed to prepare for specialized tasks in school; 3. Functional -The training of teaching staff supervisors; 4. Innovation -Suitable for teachers who adopt innovative strategies and alternative teaching methods; 5. Updating -Suitable training for teachers to maintain teaching competences for the profession; 6. Specialized innovation (implemented innovation) -Designed for teachers and teaching staff supervisors to restore (reaffirm) their professional competences; 7. Qualification -Provides an extension of previous professional and educational qualifications with new certified courses (Kasáčová, 2006) .
Survey on the educational needs of SVS teachers as one of the results fo the KEGA project
The objective of this research study, which was established as a part of the KEGA 005DTI-4/2013 research project "Socio-educational training as an innovative form of lifelong education teachers of secondary vocational schools" (project presented in detail in Hlásna, 2013 a, b) , was to describe the fundamental components of the lifelong learning of teachers, the position of creative drama as one of the forms of experiential and lifelong teacher education in socio-educational training (SET). One of the outcomes produced in the project's implementation was also research carried out on a specific sample of teachers at secondary vocational schools focusing on two areas. The research is described in detail in the following chapter.
Research objectives and research questions
The research hasfocused on two main objectives: Objective 1 -To develop qualitative-qualitative content analysis of the text of the self-reflection of teachers of secondary vocational schools based on the completion of educational activities -socio-educational training as part of KEGA 005DTI-4/2013, whose theoretical basis has been described in the publication Socio-educational training as an innovative form of lifelong learning of secondary vocational school teachers I., Objective 2 -To conduct a survey on the further educational needs of our target group, namely secondary vocational school teachers. We have set these two main objectives:
1. Objectives concerning the socio-educational training 1 ; 2. Objectives related to the analysis of the educational needs of these specific target groups and to the identification of the further education needs of the target groups.
Research questions
Research questions were set also for the Objectives group 1 2 . The research questions for Objectives 2:  What are the current educational needs of this specific target group of SVS teachers?
Research sample of SVS teachers
Socio-educational training was prepared by a team of project researchers in terms of objectives, content, selection of activities and their implementation, especially with regards to previous positive experience in teaching. Participants in this free socio-educational training were recruited by means of personal contact and through the promotion of socio-educational training on the DTI website and Regional Boards of Education. The advantage for teachers was the possibility to undergo SET (mostly) at their home school. The research sample selection was not strictly random; it was contingent on the willingness of directors and teachers to implement the socio-educational training for school teachers. One of its outcomes was teachers' self-reflection and a questionnaire focusing on the further educational needs of this target group. Socio-educational training in 2013 and 2014 under the KEGA project involved altogether 121 secondary vocational school teachers (100 women and 21 men). We had to eliminate a group of 20 teachers from the Bratislava region, since this group did not meet the specified requirements for research. Overall, we were able to include 101 teachers (87 women and 14 men) in the survey. Writing a (self-)reflection and filling in the questionnaire after completion of the educational activities was voluntary. The whole sample of people involved in the research can be characterized in terms of objectives 1 and 2. In terms of research objective 1 3
In terms of research objective 2: 1. Gender of the respondents -questionnaires were completed by 87 teachers -76 women, accounting for 87.4% of the sample and 11 men, accounting for 12.6% of the sample; 2. Location of school -questionnaires were filled out by teachers of secondary vocational schools in three self-governing regions of the Slovak Republic (Bratislava, Trnava, Trenčín), teachers of one school in Bratislava (Bratislava region), teachers of three secondary schools in Trnava (Trnava region), teachers of one secondary vocational school in Senica (Trnava region), teachers of one high school in Sereď (Trnava region), teachers of two secondary schools in Trenčín (Trenčín region), teachers of one secondary vocational school in Považská Bystrica (Trenčín region); 3. Type of school (the teachers' workplace) -teachers of secondary vocational schools.
Research methods and research tools Research methods
Empirical methods of education research facilitate the detection of specific, unique characteristics of the phenomenon examined which exists in objective reality. They are represented in the research by both quantitative and qualitative methods which allow the analysis and evaluation of so-called latent/hidden data and information. The methods listed below were applied in following way:  Descriptive method was used to cover the description of the examined topic at theoretical and empirical level;  Qualitative-quantitative content analysis of the text was used due to the wide range of possible applications in education, allowing examples to be analysed in teacher feedback etc.;  Analysis dividing the whole into parts and examining the connections among them was used as a general research method for example when analysing the educational needs of the target group;  Synthesis, which is one of the fundamental methods and thought processes and is based on linking the individual component parts to a whole, was used, for example, in the analysis of the (self-)reflections of teachers;  Analytic-synthetic methods, combining both the previously mentioned processes, were used with regards to the established research objectives and in line with the extent and proportion necessary for a successful resolution of the research task;  Induction is a fundamental cognitive process and, as a scientific method, it represents the most important form of reasoning; e.g. in the process of analysing the (self-) reflection of teachers;  Deduction was used as a way of proceeding from the general to the unique and as a tool to draw conclusions from both studies and to formulate the research statements of various degrees of generality;  Inductive-deductive method was used as a combination of the two previously listed methods in terms of both main research objectives;  Comparison was used to determine the similarities and differences between the phenomena studied in both parts of our research survey;  Classification, i.e. sorting the elements of the whole, was applied according to previously chosen classification criteria with regards to the established objective, resulting in an organized set of phenomena occurring among the elements of the emerging system in both parts of our research;
 Generalization was used in both parts of the research and in the research stages for transition from individual to general and from less general to more general knowledge. It is necessary to bear in mind that the social sciences -including pedagogy -as well as other human sciences retain their empirical character necessary for scientific research and maintain the empirical character necessary in scientific research; so when dealing with existing and newly emerging specific features of pedagogy, we apply the following methods and tools.
Research Tools
The tools used for the Objective 1 were the self-reflections of the teachers, where the teachers were encouraged to honestly express their opinion, their own point of view of their socio-educational training and self-evaluation. The form and contents of the self-reflections was up to the teachers; however, some of them requested some guidance; which is described in more detail in the publication focusing on the socio-educational training as an innovative form of lifelong learning of secondary vocational school teachers 4 . For Objective 2 the research method used was a questionnaire serving primarily as feedback after completing the socio-educational training which included a survey of the educational needs of the participating SVS teachers as a specific target group. The collected responses could be classified in three significant basic categories (even though any clearly defined and unambiguous categorization is prevented by their overlapping): 1. Educational needs in relation to lesson planning and teaching; 2. Educational needs in relation to self-education; 3. Educational needs in relation to tutoring and further assistance to the students.
4 Results of the survey of current and updated education needs of SVS teachers in the sample and their interpretation
1. Educational needs in relation to lesson planning and teaching -as can be seen from Table 1 , the highest number of SVS teachers in our sample expressed the need for further education in the field of (didactic) games in the teaching of vocational subjects, languages etc. at secondary vocational schools -on the basis of the analysed (self-)reflection responses from the teachers in our sample we assume that they not only want to know such games, but want to try them out and apply them directly during their work with students. The second most frequent area of educational needs expressed by the teachers was activating methods of teaching at secondary vocational schools. This area is closely linked with the first one, since (according to experts in general and specialized didactics) didactic games belong to activating and, at the same time, to innovative methods of teaching various subjects (not only) at SVS. That brings us to the conclusion that teachers participating in the socio-educational training are willing to work on themselves to improve the quality of their teaching, they are willing to make an effort and learn new things which can be used in their work with students. At the same time they emphasize the necessity of using new innovative methods of teaching at secondary vocational schools. The third most frequently mentioned area of educational needs in our sample was motivating the students during their secondary education. In this regard it is important to note that in addition to the quality of their own work, teachers care about the motivation of their students to learn and achieve better learning results. The above statement is also supported by the fact that creative teaching methods and student creativity development in secondary education were the next areas of interest of our target group. Project-based learning, student team work, experiential teaching, specific methods of creative drama and their use at secondary vocational schools, as well as problem solving tasks, can be classified among activating and innovative teaching methods at secondary vocational schools. This further supports the significance of the most frequently mentioned educational needs of the SVS teachers in our sample with regard to the teaching process.
Tab. 2 Educational needs of the SVS teachers in the sample in relation to lesson planning and teaching Education need Number % (Didactic) games in teaching vocational, language and other subjects at secondary vocational schools 32 36.8
Activating teaching methods of students at secondary vocational schools 17 19.5
Innovative approaches to teaching subjects at secondary vocational schools 16 18.3
Motivating students in the secondary education process 14 16
Source -own research Several teachers in the sample (less than 10% of teachers who completed the questionnaires) singled out the following educational needs in relation to lesson planning and teaching: -Creative teaching, developing students creativity at SVS -7 teachers; -Project teaching methods at SVS -5 teachers; -Teamwork in a group of students at SVS -4 teachers; -Experiential learning at SVS -3 teachers; -Creative Drama and its application at SVS -2 teachers;
-Fundamental competences of a SVS teacher -2 teachers; -New forms of testing SVS students -1 teacher; -New forms of SVS student assessment -1 teacher; -Problem-solving activities in the classroom at SVS -1 teacher. It was the area of continuing education mentioned only by one teacher, specifically the new forms of testing, verification of knowledge and assessment of students that caught our attention. We believe that this kind of well-arranged teaching activity might be interesting and beneficial for the SVS teachers in terms of fundamental student skills and competences and also with regard to new types of course-books, teaching materials or new forms of student assessment.
2. Educational needs in relation to teacher self-education -as can be seen from Table 2 , most of the SVS teachers in our sample expressed the need for further education in the field of self-knowledge. The analysed self-reflection of the teachers in our sample also suggests that there is some uncertainty and doubt in this area. The teachers in our sample seem to assume that a lot of difficulties in the teaching process might be caused by their weaknesses and that further education would help them recognize and work with these weak spots, which could, as we believe, have a positive effect on the everyday teaching activities of teachers and their work with the students. The second most frequently mentioned area of further education needs expressed by teachers was self-education. It would be interesting to find out what methods and procedures of self-education the teachers have been using so far, how effective the methods have been and what the teacher motivation was. Based on the teachers' reflections we assume that a series of socio-educational training would be an appropriate option and an acceptable form of personal development. The third most frequently mentioned area of additional education needs reported in our sample were communication skills. We assume that teachers do not feel the lack of communication skills during the lessons and presentation of taught material but that this area is linked to the fourth most frequently stated area of further education needs of SVS teachers in our questionnaires, which is stressresistance, handling stress, handling mental strain and difficult situations and teachers' mental health. All of the above areas may play a vital role in self-assessment, in various ways of dealing with everyday challenges in direct educational activities and working with students, in communicating and handling difficult situations in relation to students, colleagues, parents, superiors etc. The fact, that the fifth most frequently mentioned area of educational needs of our target group was personal growth. Personal development of SVS teachers further supports our findings, as the two areas mentioned above might form a significant part of teachers' personal development. Source -own research Some SVS teachers (less than 10% of teachers who filled out the questionnaires) identified the following educational needs in relation to lesson planning and teaching: -Educational and psychological training for SVS teachers -5 teachers; -Foreign language (English) -3 teachers; -Addressing conflict situations with colleagues, school board and supervisors -3 teachers; -Solving problematic situations -3 teachers; -Psycho-social skills -1 teacher; -Digitization, ICT (Information and communications technology) skills -1 teacher; -Physical education and sport -1 teacher. We find it interesting that the statements in the questionnaires included neither educational needs in the area of revision, nor renewal of knowledge in their area of expertise, specialization or qualification, nor further career growth, e.g. functional training with a view to management positions. Even ICT skills and digitization as areas of continuing education appeared only once in the questionnaires. Therefore, we conclude that a lot of measures have been taken and a lot of opportunities created, which have resulted in the desired effect. At the same time, the teachers, recognizing the necessity of technology in the modern age, have done a lot of work in the area of self-education and progress to higher digital literacy. Table 3 shows that the highest number of SVS teachers in the sample expressed the need for further education in this field, in particular in relation to working with difficult secondary school students. On the basis of this considerably high preference (this requirement was formulated by more than 44% of participants in our study), we believe that these training activities should be offered to teachers with their active participation in creating the training programs in order to target the majority requirements. We also assume that the above requirement is closely related to solving conflict situations with students, which ranked as second most frequent. Obviously, problematic situations in teacher-student relationships, including conflicts, pose a challenge for teachers in their daily educational practice, probably making them try various approaches (student participants of a survey performed in Slovakia reported also physical and psychological punishment by teachers). We believe an appropriate solution would be a series of meetings with experts, each meeting focusing on one of the most visible and most problematic areas, where the teachers could confront their practice in cooperation with psychologists, special pedagogues, educators, advisors, pathopsychologists, doctors, therapists, psychiatrists etc. and look for viable strategies for educational practice with this age group. The next educational need expressed by the teachers in our sample was training in relation to form teacher responsibilities. Teachers often assume the role of a form teacher with no specific preparation during the university studies or previous teaching practice and it is obvious that self-study is not sufficient in this case. Another area of educational requirement mentioned by our participants was working with integrated students with special educational needs or students with learning difficulties at secondary schools. Although this is not the solitary responsibility of the secondary school teacher -there needs to be cooperation on the part of students, parents, form teachers, colleagues, school boards, special pedagogues, tutors, psychologists, paediatricians, neurologists; clearly many teachers would welcome help, guidance and support in contrast to the general expectation that teachers are the ones to guide others.
Training needs in relation to guidance and educational activities for students -
Tab. 4 Educational needs in relation to tutoring and further assistance to the students (U) Education need Number % Working with difficult SVS students 39 44.8 Handling conflict situations with students 14 16 Continuing education of form teachers 11 12.6 Working with integrated students, students with learning difficulties 9 10.3
Source -own research Some SVS teachers (less than 10% of teachers who filled out the questionnaires) identified the following educational needs in relation to teaching: -Psychology of secondary vocational school students -8 teachers; -Leading a group, working with teams of students in classes -4 teachers; -Building relationships with students, working with students -3 teachers; -Working with students with poor performance -2 teachers; -Psychological games -1 teacher; -Why are we so overloaded with material to be covered -1 teacher; -Look forward to high school -one teacher; -Identification of problems in groups of students -1 teacher; -Working with students from socially disadvantaged environments -1 teacher; -Drug prevention -1 teacher; -Crime prevention -1 teacher; -Social relationships in the classroom -1 teacher.
Research findings based on the survey of education needs of SVS teachers
The above research was focused on the detection of additional educational needs of secondary vocational school teachers. We tried to identify further current educational needs of this specific target group of secondary school teachers. The main tool was the questionnaire, which primarily served as feedback immediately after completing socio-educational training and its important task was to inquire into the educational needs of the SVS teachers as a specific target group of teachers. The collected responses were classified in three fundamental categories (even though any clearly defined and unambiguous categorization is prevented by their overlapping): a. Educational needs in relation to lesson planning and teaching; b. Educational needs in relation to self-education; c. Educational needs in relation to tutoring and further assistance to the students. The classified findings have been described in more detail in subsection 4.4. In terms of overall results, the most preferred areas of educational needs of the target group of our research have been arranged and summarized in the following chart. Source -own research
The most frequently requested area of SVS teacher education was working with difficult students at secondary vocational schools (39 teachers, accounting for 44.8% of our sample), the second were (didactic) games in teaching (professional, language ...) subjects at secondary vocational schools (32 teachers, accounting for 36.8% of our sample) and the third area was self-knowledge of secondary school teachers (20 teachers, accounting for 22.9% of the sample).
We conducted a short-term applied empirical research. The research was of an interdisciplinary character and focused on partial objectives and areas. Several other interesting areas of continuing education of SVS teachers were suggested by the teachers participating in the research, however, their incidence was below 10% (mentioned under the Tables 1, 2 and 3) , some of which might prove to be more preferred in a nationwide survey. All of the above areas are possible for the vital direct educative work of teachers at SVS; further training can help teachers deal with the everyday difficulties of educational work with students, as well as effectively cope with stressful situations in their relations with students, colleagues, parents of students, supervisors, etc. Our previous conclusions are supported by the fact that socio-educational training in the form the participants of the research experienced should be a series of continuous meetings, not just one single training session, which brings a new challenge for us -to formulate another project following up on this one that would, along with its continuations, form an important part of teacher personal development within lifelong learning.
Conclusion
The requirements imposed on teachers by society are not limited to the appropriate level of education, but also cover teacher competence in the professional, pedagogical and psychological, personal and didactic areas. Therefore, lifelong learning is a necessity for their personal growth. Educational outcomes, their quality, the educational process or achieved certificate of training and education are crucial elements. The fact that a teacher completes any training and gets a certificate does not ensure that the acquired knowledge will represent new added values for the employer, the school. The same certificate of completion of training does not represent the same quality of acquired knowledge in each individual participant of training. Personal qualities of individuals play a vital role in this regard. If a person wants to actively cope with rapid changes in society, increasing requirements in science, technology, economy and overall personal growth, it is necessary to continue learning throughout their whole life. Due to the research strategy chosen, the results presented cannot be generalized to the whole population of teachers of secondary vocational schools. However, they are a useful matter for discussion on the issue of the lifelong and continuing education of teachers in Slovakia and their educational needs and an important output of the KEGA 005DTI-4/2013 project "Socio-educational training as an innovative form of lifelong learning of secondary vocational school teachers."
